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frotel A3 ddd 3o IQY EQY &

a2 =
<E A
L Ag V. Z34a&E& H% wrte 9%
O. Truine F3]& V.38
m Aed F4AF Faed
1 A5 FA25e] Y JEZE

2. A5 AT #A
3. A dAPAFY =3}
Vygotskyd] &3

LA &

olA7AX B AEKUAEL olF 9 AAEEVE dIed U AN W
I 24N 2Wg EYAY AeE FEIE AAH 2unrg F2d 49 2 o2,
g 1000 JH7ke] ol F 9 AHug AEE FAHY] A dE] wergdAd & A%
A 4 (intelligence quotient)t= EAMM A U] F4H FA L AHEE F Ue VA

» AR YHEUY TS
)2 =R ARYYE QALY BYLee TYHE g6 A
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PlAAolR &3 A A 3 W

T8 FAsted, E3] AL e o5 e dYsn PAHd Y=g BH
Z Hede Aoz AFHL, BN B AsASE HFY 4§ AARE Ao
2 o3Ex it

2HY H2d ol g HBAA ASAF7 AN A¥F YL APer)o] 283
it A Aol Bol A=z Ut 4P Goleman(1994)& Fx¥<3} Bad
ALY A7ARE AR 39 Qe AX¥ R o4 (rational mind)F 7
A (emotional mind)e] YEZ AHostn, F 29 ANHLEF FAHEHL A5 ¥
#7347 % (emotional intelligence)Nd¢ B2 @rch H]E o)y ZAo] 2]
SHAHA A3 75 FYHAY NE 22 ¢ BAE o8 AVL By EQe
A AgE AYE F Jov FAHoE HITAH 4L J9E £ UtE Fo)}
Goleman®| oj¢ L FFL dFH FAL B doge Bveollsy nias
Al A FS] B&A ulg gFEA He AVE ATHHYYG. FolEse
FFE AIgE EE AHITEE B fory AAdgd Nze AL e
A B =8 FHdee] Yyt d7AA9 Vygotsky LHolE & 7
2 3o FAH o)A BAE AWED ISP ANAN FAHE 122§ Folg
Adg st Ade B dHRna @

II. Truine F3¥ o] &

ALY EE AAEFL FHAEA 4% Aot a3y Azt AXNw"H B
Astel Tt oA At o el Ade 13 BA QR Had
o]28 <U-F A% (artificial intelligence) AT T Aeias} &7 g4 Fog3
HA Ao AXFEFER FHFE&7e A @ADL Yo 53 YA £y
Ug ©o]& 714 MacLean(1978)9] Truine F3o]82& QI olAm A9 #
A€ & AR e A2 AL lHCaine & Caine, 1991; Goleman, 1995).

2) US. National Institute of Mental Healthd] F3 - 8FAF4 A% Paul MacLeand
19789 QAzte] FH7 7] d & 715 € sY3E ANY FHE FAH due A48
AM(Truine)ol & LHHTH 29 o8 Ae T 32§ AREHOZ HAyYPoes
A A YT glen, Qe FHFE 1 7%E AUAA dEBHAZGE R
2 =3 wu ot (Cherry, Godwin, Staples, 1989)
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Fobel 2 ¢ slo] Qs EQY #A

Truine F3o]&¢) mWawd Izt F¥i Atel A2t vj#o] R-complex,
limbic system, neo-cortexz} Eg$& 3709 Foz FERHY wEdHATHP1).
49 7b WiRFoln ME(ancestor)d ¢l R-complext TH& FE9 R-complexi
d AE7] A B%A YAE wAGD A gE A FAS A 18
1 2EH2A FHoZHE B dr] #4E A FH44H g
R-complex®] Auj& 2t dAd FEAHAM EL £71AY £ gysis 8
HE R-complex HHo| W& Holth %9 Fwa W2 limbic systeme
amygadala?t E¥ ¥t ¥ 83 hippocampusst B $E FEo2 o]FoA gy
amygadalat Qztel FWse A ANFA A FAE ARAIEY Faw
4¥E 3™ hippocampust ©12 X 722 ¥ (personalized) Aol Ao A=
Zolth. & limbic systeme 17+ ¥ Aol W oujg AEste 7gdgE A
I #dol Utk AXH B FEE FEIE Hxd APTE FHZo uz o
limbic system®]2} 3 A HCherry, Godwin & Staples). L. 2 neo-cortex: $3 9
7V =A EEd A¥Fo2A ATY AnE AU F A% Ao YPEL R
Wiata, PAHelm =AY HAE JMEA sz, viAE AYA Bk webA
neo-cortex¥ U FH REF I EASILE nx 9 AT dojyr R

o2 AR £HUS) FA o) Tole HuAH ded IUAY T & AT

<Z¥1> The Triune Brain (Cherry, Godwin, Staples, 1989, p. 22)
ol¢} o] 3719 FH2L v iy FERIE =A43HA J5E 93X
T Fa% AL Q7Y AXEF 7MY FHFe] 45FL BAE HASW
A gA ZAdgdE Heldk E3] limbic system®} neo-cortex?] FYZRH [AE
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vl Aol &otEx M 3 @

neo-cortex’t LE9 AXZAE§ FHY}Ed A JgEc FHFoRE, At
YE2gd Y& FHd 7198z AYse BYNAM limbic system®] amygadala:
AYE Ay ZAF7Hemotional valence)& FH3AY ol 78 AL}
AE=71E FAsed), olsbde amygadala®l 71% € neo-cortex’t B9 AXNE ¥4
Holw AN oE FAIEY F¥E VAt AU o}Fo] N2E ALE Y&
 HAe] o] o}Fel =7E FAHY WL SgAFdd IHY £ RYHog
FYgE v B ojye} 2 AT FASY FA ofFo] FYPAW HAA
BHE Y Fgdde % vAA 2o § 19 F Ago)g dPe AT
o QA FFL FH & 499 SHH 7T A Holgly] RoE F A7 9
Ao ¥EH 7159 HHo|n B3I limbic system™ neo-cortex? HEZHEL Q3¢
o A dge] vl¢ Fastth A

m. %53 3F4A%

1. 53 FAAT 39

Piaget(1971)& %€ % 3}(assimilation)®} Z7H(accommodation)& ¥ 73 H
€580l AFA¥ot AFHALE LY Binet(1905)€ A FolF HolE A=A ¥
Bg ouided, AA, 859 FE¥E 2} 12 YL ASHLE {Aee
A%A, 24, ZH %wE £EE HEdEe T, AA, AvgePes A58
% Thorndike(1938)E A%€ I4 F& AHdoldE BHAM Boh F& g
3te Polat Aot H 24 Neisser, et al.(1996)L Aol #3 209971 Helg
F¢3d A5 BAY olojtolg ol¥sn, R ARHoZ A&, FY
ZRY %gdta, oY oldA g B9 2 ¥ AT E F3 M2 A8 ¥
Z3te vyPoE AP olohge] B ¥xEo] AT & ALY AN AHF
Hog sty Aol wald 4A AF ARl WEAHA /Mde AsL 4 ¥
2¢ 98 344 44 & AEse AFTYY 42 € U2 AHEH fA

2o HEH AFe AFalA Holu A AAHA NHFPorA AF
€ 49y 9% Q2L F2) AR HAed 2 Ml Gardner(1983)9] tF A
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#ots) A4 gl o) 1Qst EQS) #A

% (multiple intelligence)® X3 ¢ #AF A7 GAE Alolo Aoy @
A& ¥ YL HTHReiff, 1992). Gardnert HEAHQ Add A5 & 274 e
- ADAY T ol EAA FHAI A A=Y RARYY AVE AHrFos Ao
3, A 1o §3e] &Moo AL 4& YFHoE 4N &£ e B
e FHolk U9 T7HA Zr] & FHES TE¥da FA8 adz AN -
2% #% AZ A (bodily-kinesthetic intelligence), LA A % (linguistic
intelligence), *%] - %3 2% (logical mathematical intelligence), €3 X%
(musical intelligence), #3t A& A% (spatial intelligence), W JBAHR A%
(interpersonal intelligence), W43 X]% (intrapersonal intelligence)®] 7713 4¥9&
Ze A2E AF HdE 28 o) dF7tAe 99 744 Gardnere tl#A
3 s W93 XFE& /NUR S(personal intelligence)oldt o] & ¥ B3I F A
%32 Aot Gardnere TGFEAFTE ML HEY F 10do] Ad 19939 19 AA
'‘Multiple Intelligence’olX il BAA A3 WY A% /MdE€& G Zo] A
o3t '

dd BAH AFold gE AMFE ol Yol & Foo &
At ESNA ae F718 Foidiel, oj¥A 28c] AEsa HAFY Y=z
3o d3testd ol ... B A Agold WiHE 4R
Tt FHolt & AYIIAE JHE Aol UHHIL HTH &L A
J4E Aotd ¥EY + A& ¥ olHGardner, 1993, p.3).

BA3e Gardnert Wil #AH e tE Alde STFAM) U 2R
M8 wgde Yo, WAH 5L AN dP EEEAN B3] a9 A
o 7t 2 AAEE TEEA QA AN PFY NP2 1 FAE
248 F JE YL Jguiedn dE g di #AH AL AN ¢ ¥
d3e Gardnerst 19 FEE ¥ Ad 107 AolUA == goy W
A4 AL 2 AdE Adste A o9 g o FHMAHLR YEIA G
Fojz1A cHGoleman, 1994). WA A% 53] Azt A i@ ARG o
M} gAML HZo) o= Ao Sternberg(1985), Salovey(1990), Goleman(1994)% ¢
gl AAAFE JE2E Moz #AY FoAE 2UYLEN @€ 9A
HA
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vlelfol T & AN 43 A

AHRH oulz FAHL AE =70 dojyus AR AT AWALA,
1994). Golemane A2 %3 Moz FAFE =Z(fecling), =73} BVIE An3A -
A - YR e, 59 FYHo2 BFoAErh Lewis(1995)e AL 271A
718 EAE 3 Ut Lewisol w2d $4 AL Fie B A2
o3 of7lFH AL oV AE ANAYRe quey B} AL oY A, F
e e gA AAA FAEG. AA, FFL AAe] BYHQ ¢§ oddyg 24
7, €42 EAY T FUEn. 243d AFT MY FYLeRE YA W
ghol AAA g £ v ¢ F Avh

AME Qe dosle g #HAH Edol 7bedt. o]&7tEe 2 ke ow
Aol Ay 7€ ZAR e Wi =dE AL Utk EE oj&7tE° F9
e RS olUy BE OJENEL B - EE - FE /YA - 5L ¥ -
FA 9 A FHE AN 712 AH oz ZE A EHGoleman, 1994). o 7]
2 AAEe] ETF, WY, BHo UL 42 doZE BAES UE VEE FF
HHe-g Vel jich olgjo] thEnE mEHF A9 o] 39 ojAe
Add 4L vAte AEE ARI}EA AT HHAdd RAE XTEANA #A
A4 AEdL F2E AT FAE Salovey$ Mayer(1990)o]th, 28L& AF3 42
FHAsE AHeYY A2 A AT AFHA ASAFRYG o FRA FHojof
Foda FFE3c} Salovey(1990)7F F33E A4 A 52 Gardner? 71 A5 (personal
intelligence) & T #H3 7R NG S Zech AA, ‘AR AY A5, A4
o] AAZHE v TdE QAste A7]A 2 (self-awareness) 5 L A x| %59
aAed F £ £79 #H S EUEHsE $¥€& AY due $37 zlo} o
o E74Asy mty ZAHALEUE A4sE Tl AYE AFE ANE BAHY F
g0 WEre 2H4E 24380 €4, ‘AV12AY #%5Y. AU #AHE =23
o GAAHY B €, FEE ol HEE ol $Y FA #E¥IL A
NEAe A4 Yol FEH oY AA AT o] LHHX RE Hole 2
59 Aol A&AHoz vjFejel st W AFHoR wHddde 4A 1FY
el A Wolgd & stk AR, ‘Ar|E7EgFE. SHEAL A AAHE AAE
F AE ANENEAFHLE Fo AFY, SV (mastery)F FAHE A8 BriAs
t & oW AL AAEy] gHME 2 V- JEE AQAI FFE JAEY
o AT 78S dojd F AE AVEV|RATH] 2 F gk A, ‘ElY #A
AN E ZAAo|YL Ar|AAY ANFYHYo FEHHE TUE TH22A &E
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frebsl A4 gad 3ol 1Q9 EQsl #A4)

AE 71EAQ Zlgolth AAolYFTHe] Hold AHES BHAY 279 Had 9
Z3HA vk 9AA, dABARd Y. dAdBAATYol@d & AREY A
< 2HY F Uv THLRE &3 AYAolZIx @ ddBAFHe] FHold A
F& Rl 9¥stn sRH oz A3 2L gh(Salovey, 1990).

2. A3 AAPATY BA

Ay FdATL AZ dYse FHU? A2 TA Block(1995)2 A Fo] ¥
2 AMg T AR Tl & AIEY F O§€ HEdtd HAE AYore FHIHU
AR AA MFE2n FAE AHoz vigsy dAdAZ AR Holztn ) A §Hl
At 22 Golemand A5 #AAHATL A2 e T e M= I
L ofEtn Ag@d. A AeAFE 22U ZAAFI 2AY AsASL
 ved AAASE L AELS A =F A #Fdd 2god A
4 AAAFE oW FHBAE 22 U ALA? A @AW X0l Truine ©] &9
B2y e FHo YRZF9 neo-cortexd 71FAF{olnL FAAEFL limbic
system®] 7)%Z o] neo-cortex® limbic system® 71%& A2 Ji@dEL
=3

Al gAgd wad ety oz e A7 @e o2 ARE $4 &
AR E FHANE AfEd J¥ol AEdE thalamusZ2 BUA 1 thalamusoi A
Al $6 9 714 9529 neo-cortex® R UlA neo-cortext PR E B3 3
A 9gg HFdc ¢ FAH vgol RIAHYE AHERE limbic systeme
amygadala® B A3 AF F39| 74 e (emotional center)?t ¥43 ddh. 28
U ANAEA LeDoux(1994)y &2 neo-cortex® AXA %3 thalamusol Al
amygadalaZ ZE ARyt AG=HE ANELY AZFT27 &S #AWUG. GHA
thalamus® BWX HB7Ied ¥+ neo-cortex® AXA ¥3 amygadala® H Ul
A3 Y amygadala7t BUF B 2] AAF7IE FIAEHAY ojv] F3d
239 ZAFE BA3A HW neo-cortex’t ARE Lol FEI Mo wkg
< 3H38l7) Ao amygadala’t T UYwx BE 71%E FAHA do. F o
A Azrt ARz AAY T80 A Alngt HFE AMEE HAPXE
(emotional hijacking)3#i7} doldth. FAe BF o2 SR AAE ‘downshifting’
olgte &oi7} AF AHgHEH, olFol AYLAY FEAE =7 AHAM FH
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71%50] 4839 neo-cortexERE H&3 4 limbic system &€& R-complexd] =%
2 ¥4& downshifting °l8 Fch(Hart, 1983). Harty o}Fo) 74 T 2ie &
& downshifting®& ZA¥&A AN, 8¢ F9 EIH A $95YL gase
B FA7, AYE Aln, A4 Fol Fdtn My 53 downshifting
Aejoll e Adoly AT A R A Iz WA F7) 3o FYo
ZAAHE Aoz Yehdo

2R AR A AR A T g T IR e dFE o1 ¢}
€€ BYFE 48 AFEE U Nakamura(1983)& & 25389 FeEHAE
A A9 S RS By SAE Y4 FaEES HAEA T2 AR ¥4
EolA 5&712 A3 E B 280 2 AT FE 3 ey 189 JE 4
B oadgslg 7IEEE s 49S AN 29, 44 5HE gYge
3¢ 53 FNEH v 188 B AE FRIeH 283E Rez Jelg
o BT FUZe AMNE 159 EAHE BAG AR2A 49 %AdE] IR
o £8% A F 40%°] AGdE AREL FHRIEAH E€AEE =71 EYHY
AN Rez vehd v, 8¢ SHF FYEL FH 2ed3 s AR F
@ 16%°l FEe ANLFLY 2B FI JE FHA €AFE =72 e R
22 eyt d$7) &8 SH 4L FHo 2833 e e AL F
g =71 Aez 9. Shoda, Mischel 18] Peake(1990)& 4418] o}
A AlgE Uyo] Fa a2RE B HA &x 208 FE JgEdE Kot A
e Algg o F& 99 ‘marshmallow 28 AA A 248 F 37 33
ZALE B 3 $FE AT HEHE FRI}E T YL Kotk FEH AN
| fotitt 159 F YA ESATINAN X & 43S 94L& Re ¢l
oj¢} e AT AREL B AAXNTol AXNAH HHd FHHo=Z YL A
Aok AHd Y §A4 AMAY EgAe) AXA JH EAFAH FAE AL ¢ Ud
T AME AALRL

3. AsH F4AS9 =3 Vygotskyel &3
fobel QA AA) Qo) AxH BT 2H2E WLo] FasUE A
Ne AUARAET Qe ohiTh R BY o EES olEo] YA Fo}el

AXH ANl o)Az A BAE 4FAA. 2 7FeHl 53] Vygotsky ¢l
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frobs] A3 gl 3lol IQ% EQs #A

& B& A4 A% olFy XA AHste] wAE FE2UY Vygotskye °}F
g 1k A 7T wEe AN AL JAY fFol 2 2¥E Fa Qe
o AN A §F9] FAH FEEQ Aolst £ T 4A AAC UEE §e2H 2
£ AA 71w €deo] olFojAtn WY olst & Vygotsky &H e AAE
golA ZAHE side 23 ¢e X H(zone of proximal development)s} u] A4 A
(scaffolding)©} ©H(Bruner, 1984; Pellegrini, 1991; Berk and Winsler, 1995).

o3 o€ AYold Rolo A U FEHX AAY € £E€HY Ao & #
o7l 5YH LR EAE MEY & Je 2e FEH HUY =¥ B} T
t ZHge 5 B EAE dAEY + AT 2 FEH9 ol 4vdicH)
(Vygotsky, 1978), A4 ¢g F&dA FAF de F&7A Le& HA3}A 7
AHAE FAROE FHUE B©UY Efo] FLIATL Vygotskys HB@
B3] Vygotskyt THIUE EIILEAM 4ol =&& &9 Ffolg a7 RA =
29 A& UANA 2ASE vA AL {olg 1k UA 7EE EEA I
£33 2483 AFET Yo

280hd Vygotsky €& ol&9 old &do] X5 AN T 232 ¢ ¥4
& 728E71? $4 Vygotsky L8 ©]&°] fote] 1 A 7% ded 24
A8H 458 FL Athe MM Vygotsky |8 frotel AAH 29 ww
o A3 vlsHe #AE FEIHa o 2o FAHA 4E& A Vygotsky
g olge BFA a4 uA 44 MdE AFH BuA 9. Vygotsky U&
SE71EL ERAHQ HA AL AW FAHLLE YSFH Hol &/1¥}(Berk and
Winsler, 1995).

AA, A - 3oz Quide €5 UE fote I,
4, A12H F3aEe] glo] FoAAE] AHRAQA JALEE T Yl Y.
AR, FE5EE T AAH A7)

Z fol7t AXNAE HEE F A' US4 dE §F FA4REH He
ot g1y AR HIFHo2 FAY w vA AP0 o AI}E & F Une
4ol Vygotsky £g ©l&7tE°] F343E vlA A 74 848 49 24
o, HlA 4R F3FH EF/ 24 @9 A99 FA FPojn +¥FA FHA

3) 24 #¢ AgUe Z5/Ee A BAEY) A Vygotsky?l /3 R¥o2 AME3
FoulA’d 2 32 £o]2 Dr. Woodst 19 S22 8 23] A& A{Y Lol2 Al &5
9 th(Berk and Winsler, 1995).
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U fol R &8 & 3 A

IE 9 7% ¢e§ F2IHE FA YAFE I EXE ANV A% ¥4
AAe AR AR AN BB EHAY AL ANY ngE B2
33 itk EHOE Vygotsky e oJ8& fold 1T A wgd Ul A%
3 4% 423 BAE AARD A& ¢ 5 YA

V. 4R &E A% Frol wAY 94

QAAY BB AU JA2A AR ol e RoT GAA fo. 18
U Caines(1991)$} Goleman(1994)F ZAX5& FAs: ANEL 24 T8 Y
o AHsPeoz AHe Fd VaHy] GEA FHL LAY PPoz vgAY
4 Qotn FaAEc 53 24LE Bzt olRojAE fopy] FHLEE FEE
£ol(Goleman, 1994), TR THA o}Eo] HXZ Bl FTAH XY BAE YA
e FAQ BN BHLSL BFY 5 YAtk Vygotskyst FEEEO] Fot
o FHER AIME FIUE YRAZAN Y FALY AgL e F2Y Aojnh
Wt Saloveyst F3# ZAASS #9499 - A7PA A45YD AV B
A5Y, AVE/1RA5E, BAY FHAA5EH YARASY - & 2%8A L
N77 A8 AL EFO) LA Sddcl ¥ Robx Agbel B AFstuA
is="

$A A71FAH AAFAT BASYS A WHEC AN WA
AL FAE 7|1 &ole AU (self-awarness) 5 F ol 71x3ted, AUy
2R g Qawe okl BN e Ao AARAAE Fyac Yuy
o2 $7 ERAL fuH WA B EWE aNAE AL VYo oA
go. 28y 2 ZAS old £2AH EAE Be $HE 958 xP¥Te
ApAol olt] dal A Utk WA e BAE FAE W, HAHE YAolA,
ARG PP HEY AR FPFE S fopIREH FAPoo @y
(Goleman, 1994). o]& 9% xdo2 WA FX Y8 EE JHEEANA Aoy
HEEE Dot §F F9 Hole] BANL] 28 7HAE Folo}f v gAY
gg 9% AAN PEEE ALsor 8T EY FolEo ZANHE Aol o)
Z ANEA e ZAY SYE FTast dAg FHAL s AT} GEE &
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T FrotdllA ‘IWHOEN TAL EE HBEE YAE F¥o) Boluyw fKolg
AL ‘A olol7t ¢ WA HFAL T Exo mEFH WAL a8y FALY
AN F7o YNA7t &1 287 =YH BEFEs @AZ folt ‘¢ AF 3}
3 Wolg e AANH Aol stEdoE 19 ge AL Bxg AR
T UE 7HE YygEed 88 Anz $AE 4 e 9A7 UK Goleman, 1994).
& A9 T dolude %A A o2 #AF 29 BExg§ A4
3t I ExE2 UAE A g ZAANE =8 folg #AAY ¥z
(emotional hijacking) 3 El25-€ 2584 & & Uk

=4, A71E71F G5 Yol@ A7|HY BRE HASy 1 ERE F7 Jte
THo2 Goleman(1995)2 2FAl, AFY, 33H Alng F71%d5 o EHA
. Golemane £3 FF94, IFE, G3H Alx §L& Folrl 718 AAH
27148 #A FRAREA EAHAEA F¥d F3E £ Avtn A H o gGA
FrotuAte 718 37140l R3E olFE U&HEAL A& Y o9 uA
3o] Caine® Caine(1993)2 <)¢¥® 2 (relaxed alertness)® & ] (immersion)4el
€ Zx¥d. Cained Cained] W2W ojgtd Fold folsl AARE =7dA
2L EAd =A3E 7128 AFse Aoz ol¢td AAFHE 938 T/ =
AE A8 7t dEdte Aot EYold fobrt ¥4 1 A 50 wAES
of ApolEg L& HHE dnidn A X2 sus wdEE Adelt. mAL A
A ZAoly MgAgoe] old A=A 2AHY e FEURL AFHA fol
7b 29 L 8735 PA A& wASH 35F PYH5L LAPHT FFHo
ZEEY, d4Ho R frole WA Fr|Ho5Yo] & rHCaine & Caine, 1993).

atxlgto 2 ElRlY AL FEH dABATEHL U9 AL Y3 ojd
A3 dAsE THoZ oln] goprld FEIt oFA 28 AW FEAEEAE
7+2] of &7] Al (attachment mechanism)ell €3] 1 7| %7} YAt fKol9 73
SE FHAEC] ojFA EY 1%, £F £ V¥ BE3EslE BFE B
wgoz N AAoYs Yol wEHEd AR ERRIFA =&E F viE £ e
AARoYeE L dABAN FRAE 2838 B UEH &€ olned 2A
71 @t kA IAME frote] FAANEE AT e RdZ A Qo] 2 7€
B oolve &AM FFH B85S FATLEAN Fol/l gA FAF A3 F
48 ¥ F de 71 E AFsAof ot
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v.da &

AF7A FHggd € P4 A7 AHE EYE FEATY FL
Aol @3 AR Hole] FAANFE ¥ol7] HE =Ho2A KA IA} £
ok & Rk Abgte] B AFAAUTE FAAFE AR AXTE & I
71 fisA etollz AR nE AR Ve P HAME o FLY B2
gojol grh AMY FAAEEe] FaAdd B HAEY 4L A2 AL opynh
A7ke] ZAo) BEHNLE vjET Folg ALY TP B 2 A4
T #8751 ZSYFNN AARCE GFoAA FRs ook 25¢ FHASF
T o7t fygia BAREE AT LA BHo FUHE AL UYL E do)
2 A B3 folv] ok FARE BYE BHL 1Y APy Edit
Aol x71d YAETE AHEE 3718 oS WokE dolth

oy olsige Aol &R FAHoZY ojEe] ohlE Kol FAYAETE
TP 77) A% 2 Z2aP AEFY FAY xHoez Gl § Rojh,
£ ARG AR wEed 3o I od JHRuE 7HAHY qgc] FAHI A
Bo) oINS FHRLE AT $RISY YT ¥4 F2Ech uiATez,
E e 24 gAAF AdE olHEy] A o8 P& A=Y 2E
BAAA frote A g FASHE YFATE 22 JdFHA I
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ABSTRACT

A Study on the Relation of Rational Mind and Emotional Mind
in Children’s Intellectual Development

by Lee, Si Ja

Focusing on the truine theory of brain and the vygotskian theory of
development, this study explored the relation of rational mind and emotional mind
in children’s intellectual development. Human beings have two different minds;
rational and emotional minds. Traditionally, the intellectual ability has been
regarded as only the function of rational mind. However, the truine theory of
brain suggests that emotions give a sense of reality to what we think and do.
According to the truine theory developed by MacLean (1978), the human brain
consists of three layers including R-complex, the limbic system, and the
neocortex. Each layer is geared toward more or less separate fuctions: The
R-complex governs our preservation-of-life and survival instincts; The limbic
system deals with our emotions and much of our memory functions; The
neo-cortex is the thinking part of brain. But all the three layers interact
substantially. Especeally, the interaction of the neo-cortex and the limbic system
involves intellectual development. The truine theory is also supported by the
vygotskian view of intellectual development. The vygotskians view intellectual
development as the product of social interaction which is activated successfully
by emotioanl touches among interactors. Therefore, Salovey(1990) introduces that
emotional intelligence, which includes self-awareness and impulse control,
persistence, zeal and self-motivation, empathy and social deftness, is a critical

factor of intellectual ability.
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As a conclusion the study proposes some recommendations for the teachers

of young children to develop emotional intelligence in educational settings.
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